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INSIDE THIS SNAPSHOT: School L Restraint, & Secl Hi

Suspension of preschool children, by race/ethnicity and gender (new for 2011-2012 collection): Black
children represent 18% of preschool enrollment, but 48% of preschool children receiving more than one out-of-

chool ion; in ison, white students represent 43% of preschool enrollment but 26% of preschool
children receiving more than one out of school suspension. Boys represent 79% of preschool children
suspended once and 82% of preschool children suspended multiple times, although boys represent 54% of
preschool enrollment.

. high for students of color: Black students are suspended
and expelled at a rate three times greater than On average, 5% of whi ded
compared to 16% of black students. American Indian and Native-Alask ! i
suspended and expelled, representing less than 1% of the student population but 2% of out-of-school
suspensions and 3% of expulsions.
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Local context defined hy......

Systems Implementation Logic

Effective ® Achieve desired outcome?

Efficient ® Doable by implementer?

e Contextual & cultural?

Durable e Lasting?

Scalable e Transportable?

e Conceptually Sound?

® PBIS




Table I. Cultural Definitions and Discipline
Discipline
Dictionary Pattern of human knowied
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Our Challenge

Is SWPBS “culturally relevant”?

Can SWPBS become more culturally relevant?

What does culturally relevant SWPBS
implementation look like?

How do we measure impact of a culturally
relevant implementation of SWPBS?

Early Conclusion #2

Culture is central
in discussions
related to

® Djversity,

e Disproportionality,

e Inequity/disparity,

e School discipline,

® Academic
achievement, &

o Disability.
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However, education
community struggles w/
conceptualization of culture
that enhances our

e Understanding of culture,

o Effective communications &
expressions of our unique
experiences, &

e Actions that realize meaningful
benefits for all students.

Early Conclusion #1

Many students & adults
do not experience
schools as culturally &
contextually relevant, &
as a result, are at high
risk of lower academic
achievement, more
frequent & negative
disciplinary
consequences, & more
deleterious social
behavioral outcomes.

Currently, the use of
SWPBS practices &
systems is increasing as
a viable approach to
improving the social &
behavioral culture of
schools through the use
of constructive &
preventive strategies

Nothing is
inherently biased or
culturally irrelevant

about practices &
systems PBIS
implementation.

A

However, we can
improve kid outcomes
by making those
practices & systems
more reflective of
norms, expectations,
& learning histories of
kids & family,
community & staff
members

Our Starting Point

Work from defendable theoretically foundation

A4

Adopt research-evidence based approach

Establish operational/measurable definitions of
culture & cultural relevance

Develop guidelines for improving cultural relevance
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Literature Review Research Questions Findings
1991-2010 (n=297)
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Behavior &

Literature Review Summary environment

are functional
related Behavior is lawful,
therefore

More experimental research needed BelEvtris understandable &

learned | influence-able
\/ A 4

SWPBS promotes the most frequently recommended Behavior
strategies from descriptive literature Analytic Adjust
i t
T = Biologyis | Approach =~ cnvironment
important teach behavior

SWPBS can be adapted easily to diverse schools & cultural
norms

Setting @
Conditions
&7

CBERE

What do behaviorists say about culture?

Early Conclusion...

A

However, we can
. improve kid outcomes
Nothing is by making those
inherently biased or practices & systems
culturally irrelevant more reflective of

“No degree of knowledge “A culture
about the characteristics evolves
of groups or cultures can when
substitute for the analysis practices...
of the actions of a given contribute to
individual in their the success

historical & situational of the about practices & norms, expectations,
context because no two practicing systems PBIS & learning histories of
members of any group are group in implementation. cor':‘::u%ﬂi?/";"zt'aﬁ
socialized in exactly the solving its TErhEE
same way” problems”

Hayes & Toarmino, 1995 Skinner, 1981
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Cultu re = Flexible, dynamic, &
changed/shaped

over time & across

Group of individuals RO

Collection of
1 learned behaviors,

maintained by
Shared learning history Kr similar social &

environmental
contingencies

Overt/verbal behavior

Differentiates 1 group from other

Predicting future behavior

Table 3. SWPBS Examples & Suggestions for Enhancing
Cultural & Contextual Relevance
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